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Public School Review

Purpose

All Western Australian public schools are reviewed by the Department of Education’s School and Principal
Review directorate. A review gives assurance to the local community, the Minister for Education and the
Director General about the performance of public schools in delivering high quality education to students.
The review acknowledges the achievements of the school and gives feedback to support the Principal and
staff with their improvement planning.

Initially conducted on a 3 year cycle, subsequent reviews are determined to occur on a one, 3 or 5 year
timeframe.

The Principal provides the review team with a self-assessment of the school’s performance based on
evidence from the school. Information to be validated by the review team is considered before and during the
school visit. This forms the basis for the Public School Review report and determines when the next review
will occur. The report is provided to the Principal and the regional Director of Education.

Expectations of schools

The Statement of Expectation (the Statement) makes clear and public the expectations and responsibilities
of schools and the Department of Education (the Department) in student achievement and progress.

The Statement is between; the Department, represented by the Director General; the school, represented by
the Principal; and is noted by the school council/board, represented by the Chair.

The Statement sets out the expectations of Principals in relation to the delivery of the 2020-2024 strategic
directions Every student, every classroom, every day, and Building on Strength.

The Statement will underpin each school’s strategic planning and self-assessment and will form part of the
school’s Public School Review. It will also support the Principal Professional Review.

Public School Review — The Standard

A Standard has been developed across the domains of the School Improvement and Accountability
Framework to describe essential indicators of performance. The selection of the indicators is based on
literature research and historical reviews of school performance in Western Australian public schools.

The purpose is to better ensure that judgements about student performance are standardised and objective.
Indicators describe what is evident in schools functioning ‘as expected’ within each domain.

The Standard defines the expected level of school performance. Judgements are made in relation to the
Standard. External validation is also based on evidence presented relating to the Standard.

For further information or resources in alternative formats for people with accessibility needs, please contact
PublicSchoolReview@education.wa.edu.au
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Context

Mount Hawthorn Primary School is in an inner-city suburb, approximately 6 kilometres from the Perth central
business district, within the North Metropolitan Education Region.

Established in 1906, the school became an Independent Public School in 2012.

The school site includes two campuses. Students from Pre-primary to Year 6 are at the main campus and
Kindergarten students attend the Richmond Street campus, which is shared with the Mount Hawthorn
Education Support Centre.

Currently, there are 900 students enrolled from Kindergarten to Year 6. The school has an Index of Socio
Educational Advantage of 1143 (decile 1).

The school is supported by a progressive School Board and Parents and Citizens’ Association (P&C).

The first Public School Review of Mount Hawthorn Primary School was conducted in Term 3, 2021. This 2026
Public School Review report provides a current point of reference for the next cycle of school improvement.

School self-assessment validation

The Principal submitted a comprehensive and rigorous school self-assessment.

The following aspects of the school’s self-assessment process are confirmed:

e  The school reported that the self-assessment process provided a valuable opportunity to reflect on its
growth, coherence and collective efficacy during a period of significant transition. They also stated that the
timing of the Public School Review, business plan development and leadership restructure ultimately
reinforced the strength of its culture, strategic clarity and professional trust.

e Engagement in the self-assessment process affirmed the effectiveness of the school’s layered planning
approach and strong alignment between Department priorities, school planning and classroom practice,
with the collaborative process fostering high quality professional dialogue characterised by trust, pride and
a shared moral purpose.

e  The organised Electronic School Assessment Tool (ESAT) submission succinctly captured the school’s
improvement narrative, unpacking information about the priorities of the school and how these relate to the
values and aims of the local community.

e A comprehensive representation of parents, School Board members, P & C representatives and
community partners added value to the validation phase of the review with their authentic observations on
the school’s performance.

e  Student representatives engaged enthusiastically with the review team, during both a highly engaging
school tour and dedicated meeting, speaking confidently, showcasing the school’s focus on student
agency and demonstrating strong community leadership potential.

The following recommendation is made:

o Utilise the domain-level planned actions field within the ESAT to synthesise the planned actions identified
across entries, assisting the school to prioritise the most impactful and achievable actions for its
improvement cycle.
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Relationships and partnerships

Resilient and authentic relationships and partnerships drive a strong culture of care and connected
commitment focused on whole-school reflection, engagement and empowerment of students and staff.

Commendations

The review team validate the following:

e Strong staff relationships are fostered through regular wellbeing initiatives, recognition, and supportive
practices such as reduced administrative load, additional duties other than teaching, access to professional
learning, and mental health focused programs. Education assistants are highly valued in their key
paraprofessional role.

e Highly effective partnerships with the P&C and broader parent community are characterised by open,
two-way communication, coordinated event planning, and strengthened social connection through
class-based networks. The parent representative model provides a structured forum for parent voice to be
shared directly with the leadership team and communicated back to families.

e Transparent relationships with parent representatives and the Board Chair underpin effective governance.
Regular briefings, clear decision making processes, and active parent voice ensure the Board functions as
a genuine governance body.

e Community engagement through partnerships with the City of Vincent, the co-located Education Support
Centre, TheirCare, and local cultural and sporting programs promote inclusion, empathy, civic pride,
student wellbeing and enriched meaningful community connections and engagement.

e School satisfaction data is collected through formal surveys, and both positive and constructive feedback is
welcomed and actioned, reinforcing a strong culture of continuous growth.

Recommendation

The review team support the following:

e Use insights from psychosocial hazard training, Resilience First Aid and baseline survey data to progress
development of a psychosocial hazards risk management plan.

Learning environment

The school is deeply committed to inclusion, fostering belonging and equitable access to quality education
through strong collaboration between staff, students, families and the community.

Commendations

The review team validate the following:

¢ Arich, community-centred reconciliation journey drives cultural responsiveness. The school delivers
significant cultural events, embeds Aboriginal perspectives in daily learning, and demonstrates strong
Reconciliation Action Plan leadership through genuine partnerships with Noongar families and educators to
reflect a culturally vibrant environment that honours Whadjuk Noongar culture and the identity of the school
community.

e Positive Behaviour Support (PBS), driven by the PBS Committee, reinforces clear behaviour expectations
through the collaboratively developed Behaviour Matrix. Explicit teaching and well-established routines
together with restorative practices, proactive family communication, targeted parent workshops and
consistent use of Compass are contributing to a supportive and regulated learning environment.

e Student wellbeing is a strong and well-structured priority area, supported by dedicated student wellbeing
officers, targeted small-group social-emotional interventions, and the Smiling Mind mindfulness curriculum,
which provides explicit lessons, reflection activities, journalling opportunities, and lunchtime wellbeing clubs.

Recommendations

The review team support the following:

¢ Refine students at educational risk processes, embedding the use of Compass Learning Support
Chronicles, to increase clarity and process visibility to staff and to create an accessible, handover-ready
student information database.

e Fully implement the Smiling Mind program across the school and use student survey data to measure its
impact, target resources, and alignment to PBS practices across the school.
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Leadership

Leadership is highly visible and responsive to the changing needs of staff, students and the school community
using timely communication to empower collaboration, trust and engagement.

Commendations

The review team validate the following:

e The collaboratively developed business plan, underpinned by community values, provides a clear strategic
direction to drive high quality teaching and wellbeing systems toward sustained, continuous school
improvement. The Roadmap of Implementation and Instructional Handbook, further supports and ensures
consistent practice and curriculum delivery across Kindergarten to Year 6.

e Leadership reform, driven by staff feedback, via a strategic external review, has reshaped structures to
improve clarity, consistency, and staff support. The implementation of a streamlined phase-based
leadership model clearly defines roles and provides single line manager pathways.

¢ Opportunities to lead as impact coaches, year level coordinators, plus engagement in working groups such
as the Reconciliation Action Plan Committee, Workload Advisory, PBS, Maths Hero extension, UFLI"
program, and opportunities for aspirant leaders to act in deputy principal roles are building leadership
capacity across the school.

¢ Instructional coaching is embedding high impact teaching practices and strengthening a shared
understanding of evidence-based pedagogy. Teachers participate in twice-termly one-on-one coaching
aligned to school priorities, student data and individual goals.

Recommendations

The review team support the following:

¢ Increase the visibility and clarity of leadership roles by defining portfolios and accountability expectations so
that level 3, senior teachers, impact coaches and year level coordinators and all staff have a shared
understanding of their decision making responsibilities.

e Develop a succession plan for Reconciliation Action Plan leadership to sustain cultural responsiveness
progress by ensuring decisions, resourcing and professional learning remains anchored to the intent of the
Business Plan.

Use of resources

Planning, management and monitoring processes for the use of resources are aligned to school operations.
There is a clear intent to ensure resources are deployed to optimise the conditions for student success.

Commendations

The review team validate the following:

¢ Strong financial management is evident through transparent practices, effective internal controls and
regular communication. The manager corporate services ensures alignment with funding expectations,
actively engaging with the School Board, leadership and staff to maintain clarity and accountability.

e Strategic allocation of funding to support students with additional needs is provided through the allocation of
additional education assistant support in Years 1 to 3 to deliver targeted, evidence-based small-group
interventions and in-class adjustments to enhance early literacy, numeracy and wellbeing outcomes.

e The Finance Committee, with representation from across the school, plays a key role in ensuring
accountability through alignment of resourcing decisions to school priorities, budgeting processes, and cost
centre management allocations. The manager corporate services maintains transparent communication to
support effective financial governance and compliance.

Recommendations

The review team support the following:
¢ Increase the visibility of evidence-based resource allocations in all school planning documents.
e Develop a finance handbook to ensure staff accountability to all financial management requirements.

e Explore the restructuring of staffing allocations to better support school financial management processes.
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Teaching quality

High levels of teacher efficacy are reflected through a shared commitment and accountability for every child’s
success. A collaborative and reflective teaching culture drives professional engagement and improvement.

Commendations

The review team validate the following:

e An embedded and coherent, whole-school evidence-based approach ensures consistent, high quality
teaching and learning. Teachers consistently apply shared engagement norms, structured literacy and
numeracy blocks, and aligned scope and sequences across all classrooms.

e High impact teaching practices and instruction support, including the Shaping Minds Daily Review Maker,
Impact Coaching, Let’'s Decode, and Spelling Mastery, supported by a whole-school assessment schedule
and a clear Roadmap of Implementation strengthen instructional consistency and improve student
outcomes.

e A strong culture of collaboration and alignment drives continuous improvement. Regular pedagogy and
curriculum team meetings engage all staff, including specialists, in refining the instructional model, ensuring
coherence in planning, data use, and lesson design.

e Structured in-class extension, scheduled enrichment programs, and early morning MiniLit/MultiLit
intervention provide layered support for diverse learners. Aboriginal perspectives are embedded daily, and
teachers are building digital capability to further strengthen student engagement and achievement.

e Shaping Minds, Science of Learning professional learning, supported by peer observations, demonstrations
and visits to other schools has refined explicit teaching strategies. Professional learning is strategically
aligned to school priorities and individual development needs, contributing to improved classroom practice.

Recommendations

The review team support the following:

¢ Define and make visible the school's multi-tiered system of support to strengthen understanding of the
Tier 1 (universal, high quality instruction), Tier 2 (targeted in class and small-group interventions), and
Tier 3 (individualised, intensive support for students with significant needs) being provided by the school.

¢ In alignment with the school's Roadmap of Implementation explore a consistent whole-school approach to
the teaching of writing, with a focus on strengthening instructional practices across all years.

Student achievement and progress

A significant change agenda is driving a committed, data literate staff, to support students to achieve above
expected performance across all academic and social emotional learning domains.

Commendations

The review team validate the following:

e School based data demonstrates strong, sustained improvement across key assessments. DIBELS? growth
aligns with strengthened early literacy practices, while PAT3 maths and reading cohorts exceed expected
annual growth and national means. All year levels achieved PAT science targets and rising Spelling
Mastery placement reflects the impact of consistent, explicit teaching.

e System-level data demonstrates above like school performance across key NAPLAN“ domains, with
upward comparative performance. Stable cohort progress from Year 3 to Year 5 and Pre-primary to Year 3
progress meet business plan targets, and On-entry results remain consistently at or above median. Trends
confirm strong impact of early-years practice and whole-school instructional improvement.

e A consistent, whole-school assessment approach is supported by a clearly defined assessment schedule to
ensure assessment reliably across the years. All assessment data is captured in a school-wide
spreadsheet, enabling teachers to monitor progress, analyse trends and use this evidence to plan teaching.

Recommendation

The review team support the following:

¢ Maintain a clear improvement trajectory through a continued commitment to sharpening school targets to
meet or exceed like schools, using ICSEAS aligned data to monitor progress.
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Reviewers
Steve Dickson Kristy Mularczyk
Director, Public School Review Principal, Aspiri Primary School

Peer Reviewer

Endorsement

Based on this report, | endorse the commendations and recommendations made by the review team
regarding your school’s performance.

Your next school review is to be scheduled for 2029. You will be formally notified in the 2 terms leading up to
your school’s scheduled review.

e

Steve Watson
Deputy Director General, Schools

References
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